DEVELOPMENT OF A GUIDANCE PROGRAMME 
TO DEVELOP CAREER POTENTIAL OF 
SENIOR SECONDARY SCHOOL GIRLS 


Or. (Mrs.) G, K. Joneja 
Co-ordinater 





Department of Educational Psychology Counselling and Guidance 
National Council of Educational Research and Training 
Srl Aurobindo Marg, New Delhl-110 016 
1992 


PREFACE od 


At the thr.shold of 21st century, it is a matter of 
great colcern that inspite of the efforts made to provide 
oqual educational opportunities to women in India, thcy 
are far behind educationally and vocationally, They have 
marginal acccss to vocational technical and professional 
education, and consequently, their representation in 
vocational technical and professional occupations is 


negl igible a 


Inspite of the fact that the girls out perform boys 
in different board and university examinations, a careful 
analysis of women in the labour force reverls that most 
of them are engaged in unskilled occupations and a few 
educated women in tradition;lly feminine occupations, such 
as, clerks, teachers, secretaries, nurses and other health 
workers etc, aA negligible number of women is found in 
non-traditional o¢cunaticns, such as», aclvocates, judges, 
engineers and air pilots etce. Tho question arisis that 
why girls are not career otiented? Why entry of girls 
is restricted to a fow traditionally fominine occupations? 
Why they are, secretarics and not managers? Why enginesring 


is masetline and homo science is feminine, 


The program:.e to develop career potential of 
girls secks inspiration from the National Policy on 


Education (NP& 1985) which states: 


"Major emphasis will be laid on woman's darticiration 
in vocational technical and professional cducatirn 

at different levels. The policy on non-cliseriminz tion 
will be pursued vigorously tu eliminate sex ster v= 
typing in vocational and professionrl courses and 

to promote women's participation in non-traditional 
occupations, as well as in existing ond emirgent 
technologies". 

The presunt projoct is an action cessarch programme, 
which was carriod out %n class XI and XII in thrae Govt. 
Girls Senior Secondary Schools with the purpose vf duvoloping 
positive self-image and self-confidence ameng girls ona 
prometing vocativnal participation especially in nun» 


traditional occupations. 


In Chaptsr I of thas report, the nved for thy 


programme and its objectives have been (discussud. 


Chapter-II discusses the profiles cf the girl students. 
The analysis of the responses reveals the way gitls choose 
their subjects, their role preferences, self-image and 


future outlook, 


Chapter III is concerned with a detailed description 
of intervention strategies which were cesigned to develop 


career potential of girls. 


The reactions of the girls, teachers, princinals and 
counsellors of the participating schools and women guest 


speakers are described in chapter IV. 


Chapter V relates to the experiences gained through 
this programme and the activities which the schools can 


organise for development %f career potential of girls. 


ee 


(G.K.Jdneja) 
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participation of women in professional, techniveal aad yor 
higher, educdtion is well as in. aca Table Katies 
Tpronints an interesting and | meaningful, compar igor, Of rink, 

"cle iri patthrn of onc enployed’ an’ ‘puplde, tang private 

sector. This table clearly indicatas the representation 
of wmployad women in fedchingg clans cal ot unskilled jobs 
and nagligible representation: ‘in rest of the, occupational 
divisions. This is because the educational attainments of 
women(Yable 1.2) delimit their scope of enpLoyment to only 


qt 


a selected fields. mo ef 
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Percentane of women workers to total women in 1967 & 196! 


“Gode Nov Occupational Description 97 ‘Percentage 

Public rivai 
Sector Sectu 

1968 2. 1967. 
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3 
0(~052) “Protsstonal Technical & Related Nel 9.8 
workers (excluding Primary & Middle 
School Teachers). 
052 Primary & Middle School Teachers... 35.4 3.0 
1 Administrative, Executive & 1.6 0.1 
Managerial Workers. 
2 Clerical & Related workers (excluding 131 2.0 
Unskilled Office workers). 
(+290) 
3 Sales workers esse 0.1 0.1 
4 Farmers, Fisherman & Related workurs 0.3 0.3 
(excluding Agricultural & Plantation 
Tesouters) 
(-414-415) 
5 Miners and Quarrymen 0.7 Tat 
6 Workers in Transport & Communication 1e1 0.4 
occupations 
7&8 . Craftsmen & Protvccvion Process Workers 0.8 26.3 
(excluding loaders, Unloaders and 
labourers n.e.c. 
(-890 ,899) 
9 La Sports and Recreation Workers 2.2 0.7 
excluding Watchmen, Chowkidars,Cleanets, 
Sweepers and Watermen) 
(-903,931) 
290 Unskilled Office Workers 2.6 0.6 
414,415,890, 
899 ,903,931Unskilled Workers, Other 20.4 _ 55.3 
Total 100.0. (00.0. 
Source: O Occupational Educational Pattern in India Public | Sector- 


ae DGE&T. Ministry of Labour. New Delhi, 1971. 


TABLE 1.2 
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Distrisuvion of women empluyces by educational levels in 
private sector, 1 79. 





S.No. ° Educational qualification... No. of Percentage 
women to total 
ne ee ad ee ge ase ee tes 2p! os SOMO VOOR. cea 
ah a ag Migs a anes va pale, a eee eat are ee, tat ern, 
16 Below Matric 37,018 35.0 
26 Matric and above but below graduate 6,387 6.0 
3. Graduate: tat Science 901 0.9 
b) Others (Arts,Commerce, 1,730 1.6 
Law, etc. 
4. Post Graduate and above: 
a) Science 4 528 1.4 
BY Arts (including Law) 4,760 4,5 
c) Commerce & others 263 0.3 
5. Graduates 
a Engineering and T-chnology 153 0.4 
b) Medical 1,152 1.1 
ta} Education 10,356 958 
dq) Agriculture 49 Q.1 


6. Post Graduate and Doctorate: 


a) Business Administration/ 115 0.4 
Personnel Managduciut 
(b) Other (“rartered/Cost Accountancy/ 33 (~) 


Soctal/Labour cts. 


Te Diploma Holder: 





a) Engineering & Technology 244 0.2 
b) Medical 2,084 2.0 
c) Business ,\dminis tration/Pérsonnyl 89 Oo 
Managenent a 
(d) Others (Teaching, Social Services) 2,081 2.0 
8. Recognised Certificate Holder (Issued 36,381 34.4 
Teachers Training Institute,Apprentices 
Act) __ 
Des Se DOUG oat pee 1055743 100.00. 


Source: Occupational Educational Pattern in India (Private Sector= 
1979) « DGE&T, Ministry of Labour, New Delhi,1985. (p.24). 
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te is true that .vou today tha literacy among - 
girls is vory Low and drep out rate very high. Only 
a small percentage Of girls ate able to complite the 
education upto secondary school level. For most of 
these girls, it is the terminal ‘stace. Thovw is droo 
in educational and car2cr committnent of girls and 
they give greater priority to marriage. Marricc; 
is also a priority to career for these who onter 
the plus two stage at school or join colleges, It 
is not that the girls are at fault. In fact, they 
are brought up in such a manner 89 as to Drepere then 
as "homemakers" and not as "breadwinners". In otder 
we promote girls' participation in professional, 
technical and highor education and also Narticip-tion 
in non=traditior.. 1 Occupations and guergent technyloqics, 


it is necessary to understand then in the social 


contexte 


oi 
eo 


Educational snd touinist Literature reveals that 
elels tintily themselves in = 'suaportiveerolo wrl they 
deriv. status of identity basud on a r.l-csionship. The 
Sex-roly stereotyous preval snt in our sociity shrow light 
on the process vf identify formiticn in girls wiich is 
difact totully dissamiler to that of boys. A boy tends 
to construct his identity arvund his vocational choice 
and tends to be identified by an occupation (Who am 1? 

Wh:t do I do?). The girl tends to keep her identity diffus:. 
ter identity is bound up not so much in what she is as in 
what her husband will be (Douvan & Adeisun; 1966). A girl 
may have a history of achicv-ments at school and college level 
er other sionificant experiences of success or “ailure etc. 
but eventually her identity wd status depend sn her husband. 
It seems to he more of 'sexerele adoption’ than 'sex=tole 
preperence' in the formation of 'sux-role identity' or 
Suxes0le concept which infers that girls are over socialisud 
to become ' traditional womer! and hence not to develop sunse 


of Met 


Bem and Bem (1973) describid sex-role socialization 
practices that influence women's expectations. Some 
occupations and personal attributes are considered as more 
appropriate for Females than males, for example, occupations 


such as elunentary school teacher, nurse, secrotary and 


attributes dyscri’ed by adjectives such es naneassortive y 


tactful, guntl., neat and quiet vtec. 


Sartin (1978 quoted by white, 1906) ale. serves thst 
most of the jobs that wonen do cm be Svelt as An extons.sn 
of their treditional roles of nous: wif. This is also 


- 


the rigson that the work which women do is not awe 


: 
~ 
hai 


high:r esteem than the work which men de. eacu, it is 
necussary to raise the consciousness of ylels Frein tle 
beginnins to identify themselves as inlivicuals. Tacy 
necd to be helped to question their sbilith s ol Limitations 


with the coal of occupying 3 Suitabl: occupativnil t fue 


It is also observed that masculin. cherectluristics 
and work characteristics ar: similar becruse the melos we, 
generally associated with work. If the women aiso wrk Lik: 
men av) eet aporoprivtealy, ‘he are Labelle te oe masculine, 
type because 4 worker's characteristics vize, cOmut we, 
independence, assertiveness, Leadceship ab Lily, otaaiene 


ability ond decision making ability ete. are cudie ‘Mosunanl 


with traditional definitions of femininity. 


~l 


Tie Telatis ship of masculinity and fumininity with 
Solf esbtcein h-s been investig>ted. In a sturly bv Janet 
Spence (1975 quoted ny O' confer et. al.,1978), women 
and mea who were high in both masculinity anc) Femininity and 
wete therefore classified as androgynous, were highest 
in sulf=esteen, followed by those who scot.d high in 
nasculinity and low in femininity. Thuse who scored low 
ou both sets of characteristics wate lowest in sulf- 


nS teunle 


Donelsun and Gullahorn (1977) state thit androgyny 
is immenssly practic:l, Androgynous oecsons can modify 
their buiiavieur to be effeetive in a particular situation, 
without worrying about whother or not thrit feelings and 
pbehaviours ave consistent with sex-rules or with their 
own Tole=related conditions of worth. More important, 
anus -yyuy of csosoclatud wou personal satisfaction and 
amore cunplete and spontancous personal expression of 


basic hunan potentials than is sex-typing. 


According tu Bardwick (1980), increasingly psychologists 
and lay obscurvers ate making judgements that people who score 
high on their own qondct senle sid low on other are not 
psycholoqically healthy because their cevelopment is confined~ 


Androcyn us people are mere psychologically healthy according 


ge 
m 


to a variety of indices(Spence, H:lmrich and Staop 1975; 
Bukziin, 1275). For exams , cslrogynous college subjucts 
of vacs sex scored highest of all groups in salfeesteou oni 
the subjects equally low on both types of characteris tics 


were the lowest -f all in self-esteem, 


Helibrun (1975) has noted that the androgynous 
concept of psychological health Jefines the ideal person 
as having a blend of interests abilities aid traits which 
are both exvressive and instrumental. Donelson an’ Gullanorn 
(1977) are of the view that peopl» are “asturall y" androgynous 
and the human being is capable of initinting achion «nd 
effecting change, then the way is open for women (ans men) to 
change life-styles that are nut comiortable or satisfying tn 
them. Women can choose to function (like "norm-1" man. 
Proactively) rather than roactively (like "n-rmal women) as 
meny woron have already iivac.e This requires personal COUTAgUe 
However, the suoport of other people is helpful, ancl uch 
social change may be necessary for women in guileral to 
fevwl the povontias for changing themselves ur becawing 


what they want to bee 


The contention of the present work is to highlight 
the f-ct thet both boys and girls can develop all the 
potentialities and express all the orientations. They 
need to be helped to have or develop relatively equally 
high or well-developed characteristics of both the feminine 
and masculine roles which is called workable androgyny. 
It could be achieved with the help of psychologists, planners 
of various development programmes and members in helping 
professiona. It is roquired that they keep in mind that 
if roles are not assigned on the basis of sex and importance 
of gender is minimised by emphasizing individual capacity 
for taking any sit of responsibilities, then it will probably 
be found that interests and characteristics of most people 


do become androgynous. 


It has been obsorved that even if there is gradual 
increase in the number of women employees in organized sector, 
a large numbor of women are cinployed as teachers, clerks 
and medical workers etc. The occupational preference of 
women for 'typical' women's fields suggests two motives 
operating behind. Firstly, girls think of marriage, family 
and societal approvel before they plan for any work for 
them. Hence they don't think or plan to have a career but 
a job which they may or may not have to do after marriage. 


Secondly, the women are highly motivated to avoid success. 


_ 
Oo 
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They perhaps feel secure if they opt for more traditional 
Occupations th-n for non“teaditional ones. In this ennnuction, 
Margaret Moad's (1949) statement Svems to be true today 

alsos Sho wrote 'Tnu more successful aman is in his job, 

the more certain everyon. is that he will make a desirabls 
husband, the more successful a women is, the more most 

people are afraid she may not be a successful wife', 

Similar observations regarding women's fear of thiit suce. $5 
were made by Horner (1969) and Hawley (1972). It is 

therefore understandable that gender affects the career 
davelopment. Hence, it is necessary that suitable carzer 
development programmes for the girls should be planned. 

These programmes should be aimed at helping thy girls 

to include combinations of work, marriaqe and fFrmily 
responsibilities in thcir plans an they can do it nuccussfully 
uven while pursuing the careers which were not popular aacnes 
women before. It is also very important, to help the girls 

to understand the difference between job and carwor and 
changing attitudes of society about work. Now work is not 
considered only a means to enrn livelihood. According to 
Yankelovich (1974) people increasingly feel that work 

provides or should provide thc opportunity for self-fulfillment. 
More than any other committment, work is perceived as the way 


creativity, responsibility and self-actualization cain be 


me 
ak 
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achieved. Now onc can question that if half the population 
works, worns and satisfies the need of self-fulfillment, 
there is reason to question that why the other half be 
denied or deprived of these accomplishments and not actively 


seek work in ordcr to develop their potential? 


It has been my view that work also provides feeling 
of sulf-worth. For example, if you take work away from a 
man, then see the change in his self-image and self-worth. 
He feels totally useless without work. It shows that work 
alone is a strong variable to give the feeling of self-worth. 
Hence, in order to develop feelings of self-worth in girls, 
they should be encouraged to participate in work which they 


think is suitable for them. 


For participation of girls in variety of work Dhar & 
Joneja (1984) suggested that girls should be given career 
infurs.ation and provided counselling for education and work. 
Birk and Tanney (1973) developed a programme for high school 
women. These authors dealt with the influence of sexism and 
stercotypic attitudes about women's roles, consideration of 
unconventional (for women) occupations, and discussion >of the 


pervasive myths about women's working habits. 
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Farmer (1975) focussed un counselling to develop the 
careur wollatial of worss, She suggested that counscllors can 
increase carcer potential of women by providing information, 
questioning traditional attitudes and teaching work-related 


skills. 


In order to help young girls in their role identification, 
they require suitable role moduls. Mothers and femsle 
relatives are no longnr suitrgble role models for them. The 
children of working mothers perceive the importance of their 
work just tu buy some comforts for the family. They don't 
perceive their mothers as caroer-oriented women who work 
for self-fulfillment. The stories of some women achievers 
do appear in various magzines ani very recently some television 
proqrammes also presented successful women in traditional 
and non-traditional fields. These messages do not teach 
all th. ‘ouny girls. Thuy require tole-models from their 
community with whom they can talk about their nature of 
work, education, satisfactions and their life style. This 
is particularly effective for the secondary and senior 
secondary school girls who need to consider career options 


open to them. 


cq 


In view of the various considerations mentioned in 
the preceeding pages, it is contended that there is qreat 
need of guidance and counselling programmes for school girls. 
Through these orugrammes the girls should be helped to 
bronden their outlook towards themselves and to prepare 
for their toles for tomorrow which they feel will by 
aGequate for them. 


OQbjectivus of the Programme 


The programme under reference is an action research 
programme which was initiated to fulfill the following 


objectives: 


i) to improve the self-image of girls and develop 
self-confidonce. 


) to help them to develop workable androgyny,. 

) to help them to clevelop identity related to work. 
iv) to give tham career orientation, 

) 


to motivate them for career (traditional or non- 
traditional), 


Assumotinns 


we PF AQ 


The programme is based on the following assumptionss~ 


i) 


iii) 


iv) 


Rach individual has potentialities anc one «of 
them is ability to do work, which is generally 
untealized in case of girls. 


Through planned quidance activitics, the girls 
can be helped to develop the carrer potential. 


Tf helped, each individual can learn t? think 
for himself/herself, 


Sulf-confidence and positive valuvs can be 
imbibed if one sees the person of same sex 
having problems, devising methods to sulve 
them or solving them with courage and thinking 
and working further enthuslastically with 
confidunce competing with othors, 


PROFILES OF GIRL STUDENTS 
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Development wf Questionnaire 


In order to clevelop a need-based quidance programme 
For development of career potential of girls and to see 
the relevance of socio-cultural and developmental characteristics 
as mentioned in Chapter-1, a questionnaire was developed. 
The questionnaire was in great detail covering all the 
aspects such as, self-image, identify, career orientation 


and work related perceptions (Se2 appendix I). 


The data was collected on class XI and XII students 
of three government girls schools in Delhi. The students 


belonged to middle or lower middle class familics. 


Before taking permission from Directorate of Education, 
Delhi Administration to carry out the programme in the schools, 
the schools were visited and consultations were held with 
principals and counsellors in the schools. Only those schools 
were taken where the principals agreed to give co-operation. 
The presence of counsellor, who had good rapport with the 


principals and school staff was considered aclvantageous. 
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Also the invastigator want.c the help and involvement of 
at loast one person from tho school for the entire Juration 
of the programme. The staff member/counsellor from the 


School could help in following ways: 


i) fixing the tinfc with the timetable incharge 
and informing about the changes, if any to 
all the concerned, such as principal, teachers, 
investigator and students. 
ii) making the seating arrangement for the students, 
guests and the school faculty. 
iii) atteniing the quests speakers. 


iv) seeking co-operstion from the school staff. 


Finally, the Following three schools were s-zlected for 


the programme: 


i) Govt. Gicls Sr. Secondary School, Sriniwaspuri 
New Delhi. 
School 
ii) Govt. Girls Sr. Seconiary/No.1, Lajpat Nagar, 
New Delhi. 
iii) Govt. Girls Sr. Secondary School, Jangpura Extensiun, 


New Delhi. 


we 
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fyhoinis tration of Quus ti nngires 

The cata was coll.ecte! or 465 class XI and XII 
girl students of Science, Cummerce and Arts streams. The 
total number of class XI 1nd XII stulents in each strean 


in the three schools is given below? 


No. of girls in Scicnee stream = 80 
No. of girls in Commerce stream= 150 


No. of girls in Arts stre~m = 235 


In Science and Commerce stream, the number of girls 
in vach school was very small. Honce, it was gasv to 
administer the questionnaire. The students in the Arts 
stceam were divided into small groups (N=15 to 20) in 
order to give attention to stucients while they filled the 
ques tionnaire. The investigator read out each question, 
explained them in Hindi, clarified the doubts ancl then 
subervised in order to wisne that all the students answered 
the question,before moving to the next question. It was 
considered very important to ensure that all the students 
understood and answered the questions. Tho students were 
also motivated to answer all the question sincerely, if 
they wanced to be included in the further activities of 


the programme. 
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ANALYSIS OF DATA 


AS already indicated, the questionnaire consisted 
of questions on self-image, identify, career orientation 
and work related perceptions. The analysis of responses is 
also done category wise.In all the casis, parcentaces have 
been calculated. The results represented in tabular form 
indicate actual number of responses as well as percentage 
of resoonses. Reporting of the results is in the form of 
petcentages given within brackets. Category wise dotails 


are discussed in the following pages. 


Self-Image: 


The analysis of the tesponses given by girls to 
question number 22, 23, 24, 25, 27, 28 and 32 indicate that 
girls, in general have pocr self-image. Table ae} to 
2.7 reptesent the respons:s and percentage responses to the 


above mentioned questions. 


Table 2.1 shows that most of the girls are of the opinion 
that a girl should participate in traditional activilics such 
as, learning to cook well (81.27), to look beautiful (64.05), 
to be homely (66.78), to attend the guests (54.39) and be an 
ideal traditional woman (70.14). However, a Taree number of 


them are in favour of receiving higher education (58.38) andj 


Saad RNR FLUO 
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TABLE-2.1 


Responses on the question what a girl should do? 


Nature of responses 





to look beautiful 

to learn to do make up 
to learn to be homely 
to get higher ecucation 


to be an ideal traditional 
Indian Women 


to do service 


to do some work at home 
to varn money 


to learn to repair houschold 
items 


to learn to renair electrical 
appliances 


ts attend to the guests 


to learn cooking special 
dishes 


to plan househeld matters 
to show anger 

to do shopping 

to keep accounts 


any othert~ should not be loud 


(ae 8 eer at Aer ee ek Oo AEDT & 


No. of 
responses 


EAE Ry Rt ATASE AR RAR RE OR ARONA Ade NO TR ces Anemia imme pene 
=. 


305 
113 
318 
278 
334 


154 
35 


03 


02 


259 
387 


93 
59 
76 
65 
01 


YO. aoe mere iene 





Sera 


Percentage 


a Pere trae MT eee 


64.05 
23.73 
66.78 
58.38 
70.14 


32.34 
7.35 


0,63 


0.42 


54.39 
81.27 


19.53 
12.39 
15.96 
13.65 

0.21 
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some of them in favour of doing service( 32.34) « Responsus in 
favuur uf udn=traditional activities like planning household 
matters (19.53), keeping accounts (13.63), 1epairing 
household items (0.63) or repairing gidguts etc. are very 


low. 


Responses in Tabli 2.2 ere not very much different. 
No doubt that a large number of girls wpprove the idea of 
higher oducation (58.59) and some kind of training (36.12), 
but still they are in favour of a girl's getting married 
and staying at home (49.35). However, very few qirls think 
it appropriate for a girl to continue work even after marriage 
(11.55). The attitudes of other girls also required t> he 
changed so that they also get motivated to participote in 


the wetld of work. 


The men in vur society do not seem to hie favourable 
attitudes towards working women. Table 2.3 represonts the 
attitudes of men towards working women as they are percvivud 
by girls. According to them, men think that working women 
go out of a man's control (83.58), become independent 
individuals (56.07), irresponsible wives (50.40), neglect 
home, family and children (42.63) and are home breakers 
(42.42). Men do not think about working women to be efficient 


(2.15), intelligent (13.23), traditional (2.31) and good wives 
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TABLE=252 
Appropriate role for a girl school leaver 


eal Ym RAR ee ed Sid ame amt ae AN Sn TD. oy eergerre anustery 8 Tet Pavel ears 
Tyee of tes .onse No. of “Percentage 
ancelasierld Siete Sei eetas pee hee Aen ae wate la ee SPUN EGE. 


wa Tat erm me 


Pr to get married and stay 235 49 635 
at home 

- to receive higher education 2719 58 59 

& to got some training 172 36.12 

~ to do some work and leave it 93 19.53 


after marriage 


ss to co some work and continue 55 11.55 
it after marriage 


= to cdo some work and not to 03 0,63 
qet married 


AA PRL aL AAR ie i OPTOMA PEO a TT ES URE ERE Or) i a tO 





TASLE=203 
Porception of attitudes of men towards working women 
ee "Catagory of responses ~~~ ~NOw of Percentage 
pb a a eet ei ee et ae oS ee 
- Tndependent 267 56 07 
- Out of thei> control 398 83.58 
~ Prous 187, 39.27 
- good home makers 73 39.27 
~ home breakers 202 42.42 
~ good wives 39 8.19 
- irresponsible wives 240 50.40 
- good mothers 77 16.17 
~ Neglect children 203 42.63 
- efficient 15 3515 
- traditional 11 2.31 
~ intellectual 63 13.23 
- crude 99 20.79 


- any other = disobedient 04 0,84 
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(8.19) ant mothors (16.17). This shows that mon con't 
anpgect ce thr wimen yan olyvi te ftom the Sterentyped ralos 
an) bycome andragynsus. Rather, they lovelop negqitive 
attituces tewar's the warking wimn. This is perhans als» 
one of the reasons thot th, girls p.fer te itentify 
themselves witn the tredition-l reles i ace afraid of 


sccupational particivation aunt stccess. 


The girls have negative imades sf themselyes is alse 
indicated from the rosponsus in T+bl. 204, 2.59 ond 2.4, 
Majority of the girls uxwressul (fsble 264) that waacn are 
luss successful (62.37) as compared to mn. Very fow 
girls perceive women to be m.ru successful (17.43) and 
equally successful (11.34) to thait mon cillacurs. Ability 
wise (Table 2.5) also they ton't peresive woaun ts ne 
intelligent (13.86) than Men, Cather they perceive inen te be 
mer. intelliysat than wen (90.71). For thon (fab): 2.6) 
men ate more herd working (44.52) than womun =n! for 
Some: if them, ‘both sexes are hard working (21.63). Only 


10.71 percent girls feel women ta be mere hardworking. 


Another aspect of the girls! Negative sulfimares is 
that they discretely inlicate that occupations for men (54.18) 
and women are different (38.64). However, a Fow (4,83) 


indicate thot all Occupations are meant for beth the soxcs. 
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TABLE-2.4 
Perception aout successfulness of women in comparison to men 


Nov cf" "Petcentane 


wero amend 0 agree mk URLUNONEIA Ser re Sr ky 78 2 


"" Cstequry OF Fossonses 


sly Secibne Serarenhaatans nami: eam ee ia a eae he OCP ONG ORs ato ia 
- equally successful to their men colleagues 54 41.34 
- more successful to their men colleagues 83 17.43 
- less successful to their men collvaques 297 62,37 
es cannot cumment 31 6.51 


Wee ty 
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TABLE=2.5 
Perception about;intelligence among women as compared to men 


“Nature of “response” NG TF | “Bercentage 
iio ea rmeatand Shas i ei paints ofa am a rectal OTS AS 8s 
- Men are intelligent than women 251 52,71 
- Women are intelligent than men 66 13.86 
Both men and women are intelligent 43 9.03 
- Cannot comment 35 7.35 

wey 
TABLE-2.6 
Responses vn comparison between men and women on being, 
hardworking 


~———"Watute OF Fasponsces Ee et ART LT “No. of Percentage 








icc cate seep ccatalatey Tesponses _ ia ali 

- Men 3re more hard working than women 212 44.52 

= Women are more hardworking than men 31 {0.71 

- Both men and women are equally hard 103 241 63 
working 

- Both men and women are not hard working 60 12.60 


- Cannot comment 39 8.19 


ne cme REE Ri 
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The girls accept the prevailing attitude that being 
a gitl is a big weakness. Responses in Table 2.7 indicate 
that society does not support women! tino opt'for self (*! 
employment. According to them, women opting for self- 
employment have the major problem that they are more 
inclined towards marriage (75.39), less knowledgeable 
(51.45), Legs hardworking (44.52), low risk-taking 
(38.64), have feelings of failure (42.21) end feelings 
of insecurity about success (33.18). One of the 
interesting problem perceive] by 50 per cent of them 
is “because they are girls". Eeing a girl in itself 
is a hurdle in orler to be Setecampneysa which draws 
attention of anyone who wants to help girls to improve 
their self-image. Other difficulties mentioned by 
them are! attitude of the family (51+66), lack of 
moral support (37.37), financial resources (40.32) 
amd societal pressures (49.77). This slso indicates 
that being a woman, it is more difficult to get 
financial or moral support from family which is also 


a reason for having poor self-image. 


oe 
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TGBLE-2.7 


nh 


Perception of the problems faced by women opting 


for self-employment. 


Cy he PL PT eT Tr RMA ee ee mt am mre Pee a 


No. of Percentage 


Problem Arca 


ee a a UAE ah 4 me = ature met Cowal wom we a 


A TR LE 


lack of moral support from 
family 


lack of financial help/resources 
societal pressures 
attitude of family 


feelings of insecurity about 
success 


fear of failure 

less hard werking 

less knowl edgeable 

low Tisk taking 

more inclined toward marriage 
because they are girls 


any other=In=law don't allow 





WH CEPONS IE 


178 


192 


237 


246 


158 


201 


212 


245 


184 


359 


oor 


08 


MER UTE R DEE RRS RT SEE Wee NETS F 


37 638 
40 +32 
49.77 
51.66 


33.18 


42021, 


44.52 


38.64 
75439 
49.77 


1.68 


Le steemtuemn alls iene erresaiinen aiiaden im raimaiecnanhem acids detent Bhbhiniaemront-antonomccicl 
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ee 
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TLuen tity 
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Our analysis sup sorts the observation that a man 
is identified by the work and a woman by the husband. 
Table 2.8 indicates that most «f the girls like to be 
identified as a daughter (74-97), and few as a wife (7.14) 
and mother (4.41). It seems that at present since they are 
unmarried, it is natural for them to identify as a 
daughter. Very few girls like to be identificd as a work:r 
(11.13), while majocity of them (Table 2.9) respond that 


a man's identity is as a worker, 


Work for woman is not perceived aS a necessity. 
Table 2.10 shows that a woman should work only when 
she is in financial crisis and has no male member to 
support her, such as, widowed (46.83), divorced (31.29) 
or umnnarried (13.86). Like males she is not a bread 
winner. These who feel thet a woman should work otherwise 
also (5.67) perhaps think work not only means for financial 


gains but otherwise also. 


As perceptions of the girls about work are tradi- 
tional, similarly perceptions about desirable behaviour 
for women are also stereotyped. Responses in Table 2.11 
show that girls should behave in a feminine manner 


(66.28) and not in a masculine manner (16.80). However, 


ee 
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Ti BLE-2.8 


Responses on girls' identity 


Response Category “No. of Percentage oF 








eo eee meres nae er em ae ere oe oe LESPONS OS, EosPONScs 
= aS a daughter 357 74.97 
- as awife 34 7.14 
- as q mother 21 4.41 
- aS a worker a. 11.13 
TABLE~2.9 
Responses on a man's identity 
“Category of response No.of "+ +Percentage 
eee tg OSs ta ae ee OS ase oN 
- as a worker 297 62.37 
- aS ason 31 6.51 
-  as‘a husband 75 15.75 
- as a father 62 13.02 


er eR TN SE Ye 
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TABLE=2.10 


Responses on when should a woman work 























Category of response No. of Percentage 
iia es sien SR IOS OS eg a a ls 
- when single/unmarried 66 13.86 
- when divorced 149 31+29 
- when widowed ‘ 223 46 .83 
- work otherwise also 27 5.67 
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some girls do foel that they should behave in masculine 
or feminine manner acenrii>, tb: the situation (24.57). 
This indicates that change is takiny place in attitudes 
of young girls (though a very small number) which nv, ads 
to be strengthened t. develop workable anlrogyny among 


girls. 


Not only that the girls perceive need to work 
and desirable behaviour for them in a stereotyped way, 
the activitires in which they she changed in their leisure 
time are also more or less traditional. Table 2.12 shows 
that by and large girls help at home (80.22), knitt (53.97) 
stitch (52.08) and gossip (31.29). However a large numbur 
of girls do watch television (71.19), some read film 
magzines (17.43) or visit friends (20.58) atc. It 
indicates Laat while helping at home ant gussiping with 
women, they always relate thems lves ta household ane 
identify with that group. Hence, their self-image an! 


identity is strengthened on the traditional lines. 


The observations given above are further supporto: 
by the responses presented in table 2.13. It shows that 
the most of the girls perceive home making (66.78) +s 
the important task for them than carevr making (21.84) 


or both home making and career (9.03). 
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TABLE-2411 


Hespunses on clesicable behaviour for girls 
g 


No. of 
responses 


Categery of response "Percentage — 


em LAF ik I YS Ruy eRe US ee em eT 


- Confine to feminine behaviour 268 56.28 
- Behave in masculine manner 80 16.80 
- Behave in masculine or frminine way 117 24.57 
according to situation 
TABLE~2 +12 


Loisure time activities mentioned by girls 


wr “ature Of activity we Are TPE et TON SOF eowks ae ca 2H Potcontade erent 
~ EESPONs9 








- Helping at hame 382 80.22 
-~ Knitting 257 53.97 
- Stitching 248 52,408 
- Watching TV 339 71619 
- Gossip 149 31.29 
~ Reading Film magzincs 83 17243 
- Visiting a friend 98 20.58 
~ Visiting relatiuns 13 2.73 
TABLE=2213 


eres fae oa 


Responses on what is important for the participating girls 








“Response category. + No of Percentage 
ans emi ae i or meeeaitne responses __. aig Reais 
- Home making 318 66.78 

- Career making 104 21.84 

~ Home making and career both 43 9.03 

-~ ny other “ a 
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Similarly, responses to a question (No.41) whether 
a girl,ye7an can combing ..u., family and work successfully, 
only 16 per cent said yes while 83 per cent feel that 
a girl cannot combine home f-mily and career successfully. 
They think that working womun's children are neglected 


and one has to listen to in-laws. 


It is seen that girls are not familiar with working 
women personally. In the questions (number 33 and 34) 
about information about working laJies known to them, 

a few of them (4.4) could mention about working women known 
to them who work as doctor, nurse, teacher and beautician. 
Some of the girls mentioneu the name of the first lady 

IPS officer as the working w3man they know and is their 
ideal too. None of the girls could give details about the 
qualification, nature .f work, place of work or name of 

the office,organ_,ation and pay ete. 2f the working women 
they mentioned. They mentioned that they have seen them 
going for work only. That may be the reason that the girls 
are not able to identify themselves as worker. Hence, in 
order to motivate girls to take up suitable career, it is 
necessary that they should meet women who have combined 


home, family and career successfully, 


Work Related Perceptions 


The girls perceive work and occupations in a stereotyped 
way Table 2.14 and 2.15 clearly show that girls feel that 
some occupations are meant for females (38.64) and somo 
occupations are meant for males (54.18). Only 4.83 per cunt 


for 
responded that all occupatinns are/both sexes. 


Table 2.15 goes Further to investigate the stereotyped 
perceptions, Out of the list of 30 occupations (15 traditionally 
male occupations and 15 traditionally female occupations) 
the girls perceived traditionally “women's jobs" such as 
nursery teacher (49.56), Beautician (43.05), Steno=tynist 
(36.69), Radio and TV announcer (36.96), Midwife (35.07) 

Home Science teacher (34.44), Telephone operator (30.66) 
House Keeper (28.14), Nurse (26.54), Dancer (24.36) as 
more appropriate for girls with the excention of Police 


Inspector (20.58). 


The occupations of Jeweller (0.21) Forest Officer 
(0.21) Pilot (0.42), Bus Conductor (0.42), Ticket Checker 
(0.42), Chartered Accountant (3.78) were considered least 
appropriate for girls. Occupations such as Architect, 
Refrigeration Mechanic, Insurance Agent, Fire Officer and 
Horticulturist etc. carried no response which means they are 


considered not appropriate at all for the girls. 
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TjBLE=2 «14 


Perceptions about occupations meant for men and 


women 
Nature of response No. of Percentage 
Tespons as 

ah eS RE FATS tl Te BT RS raters 5 Te. BRAT ed 2” Sd 

~ Some occupations are meant 258 54.18 
for boys only 

- Some occupations are meant 184 38.64 
for girls only 

~ All occupations are meant 23 4,83 


for both boys and girls 
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TABLE-2.15 


c= 3 eee 


Occupations that a girl could choose 


““—NangoF ection 77 No oF eS onse “Percentage 
Printer - “is 
Draughtsman - - 
Home Economics Teachnr 164 34.44 
Radio and TV Announcer 176 36.96 
Jeweller { 0.21 
Beautician 205 43,05 
House Keeper 134 28.14 
Telephone Operator 146 30.66 
Air Pilot 02 0.42 
Horticulturist 00 - 
Nursery Teacher 236 49.56 
Architect _ - 
Insurance agent - ~ 
Mid wife 167 35.07 
Interior decorator 34 7414 
Police Inspector 98 20.58 
Forest Officer { 0.21 
Refrigeration Mechanic - = 
Receptionist 74 15.54 
Sten: Typist 189 39.69 
Chartered Accountant 18 3.78 
Mining Engineer 1 0.21 
Bus Conductor 2 0.42 
Air Hostess ; 33 11.13 
Dancer 116 24436 
Nurse 124 26.04 
Ticket checker 02 0.42 
Fire officer ~ ~ 
Dietician 14 2.31 


Model 04 0.84 
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TABLE-2 016 


Resronses tu the question what do you look for in a job 


Ae LR EP es OR. oe ek oe nar) ee pe ee cy, we 


Typa of rusponse 
- Higher pay 286 
- Security in job 130 
~ Accomodation 15 
- Fow working hours 207 
- Neat and eloan onvironuent 232 
- Working with machines 12 

Norking with mon 29 
~ Working with people 183 
» Working with women 242 
~ Working with both mun and women 146 
~ Freedom of work 73 
~ Frequent Promotions 293 
~ Leave benefits oA 
- More tours 08 
- Vacations 359 
~ Sal f~ful Fil lent 16 
“ Creative expression 13 
- Medical facilities 292 
~ High status/prestige 42 
- Disciplina 39 


Cnt EE - EL ee suenwss ae SE SY A ee TM LANNE RL A ee Se ee 


Any other 


an 


50,05 
27 630 
3415 
A347 
40,72 
2.9% 
3420 
38.43 
50.62 
24.35 
19233 
61.93 
90.61 
1.68 
73.39 
3,36 
2073 
41.32 
8,82 
8.19 
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Not only thet the girls prefer trylitional occupations 


expectati 
OFS -om the jobs are alsu 


for their sey, tnsir 
very much in thit lin. Table 2.16 shows tho most of the 

girls look for gains in » job such as, vacations (75.39), 

higher pay (60.06), frequent promotions (61.53), neat and clean 
envirenment (48.72), few work hours (43.47) and working 

with women only (50.82). They do not expact the job to provide 
them chance: for tours (1.68), self-fulfilment (3.36), 

creative expression (2.72), working with macnines (2.52), working 


with men (5.25), higher status or prestige (8.82) and discipline . 


(8,19) etc. 


Table 2017 indicates that most of the girls (51.03) foel 
that it is bein lucky to get a job. A very small percentage 
could imagine the job to provide them satisfaction (11.55), sense 
of achivvement (8.61), Feeling of success (5.25), cnmpetence 
(6.72), strong (2.73), sclf-confidence (2.94) and indepentence 


(6.93). 


Hence tne work related perceptions show that girls do not 
think for a "Career" which will provide them personal 
Satisfaction or sense of achteveneny: They think about 
“women's jobs" which thay can nies financial or othor 


benefits. 
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Perception about the feelings if they join some job 


j 
Nos of responses Pereentars 


roe Tymarpoakeen 


._ Gatedty of response 


- Personally satisfied 59 11099 

- jchieved some thing M4 8.61 

- A lucky girl 243 Bi 03.< 3 
- An independent individual 33 6.93 | 
“ Depruss ed = ~ 
- Frustrated - - 

- Guilty of neglecting home and 14 2.94 

family | 

-  #, successful worker 20 D820 

- Competent 32 6,72 

» Strong 13 2073 

-~  Self-conficent . * 14 294 

- Nn» rasnanse 05 1.05 


Wea Lac SPATE POEL TOW Re Re ore re TES TE ELLY Mae SET ae if 8 ey 
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Career Orientatinrn 


The girls by and large are found to have no aim and 
direction of the education, they are receiving. Whether 
it is the choice of present subjects or further education 
and vocation, they are totally ignorant. The analysis in 
the following six Tables (2.18 to 2.23) draws attention 
to the fact that how much they are in need of career 


Information ancl Guidance. 


In Table 2.18, analysis of reasons mentioned by 
girls for choice of subjects have been made stream wise. 
However, two factors are common among students of three 
streams. The Science (31.25), Commerce (38.29) and 
Arts (40.32) girls have chosen their subjects by chance 
and secondly, science (43.75), Commerce (34.32) and Arts 
(38,22) students mace the choices on friends' suggestion. 
Anather interesting resnonse is that none of the girls 
in all the streams was influenced by persons working 
in a profession related to their subjects of study. A 
very low percentage in science (6.25), Commerce (18.48) 
and Arts (13.44) have chosen their subjects for the sake 
of career. Only commerce students (44.82) visualize 
future in their subjects. Many students in Science (38.75) 


have chosen their subjects out of interest. Whereas a 


aL Ae 
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Reasons for choice of subjects after class X- 


Ruason 


Intarest in the 
subjects 


Higher marks in 
subjocts 


Parents wanted it 
Friends suggested it 
Teachers advised it 


Bright future in 
these subjects 


More jobs avvilable 
in these subjects 


Influenced by persons 
working in profession 
relited t” these 
subjects. 


Want to study only 
these subjects and 
make career in it 


Just by chance 


SO OF Se Fae se ner a FE Les Lee 


No. of Responses and Percentage in 


Science 
31 38.75 
06 7.450 
20 25.00 
a5 43.75 
15 18.75 
08 10,00 
16 20.00 
05 6425 
25 31.25 


Commer ce 
Nee 
06 3.96 
28 18.48 
52 34.32 
22 14452 
68 44,82 
22 14.52 
28 = 18.48 
58 =: 38.28 


it aimee dP a 


Acts 

No ew 
19 7.98 
12 5.04 
28 11.76 
91 38.22 
46 19.32 
11 4.62 
09 «3,78 
32 13.44 
96 


40.32 
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EABLE-2 019 


Educational Pref. tunres after Class-XI1 


SHOR Wage OF the Cotes? Wor OFT Bircatage oF 
Ret aw. TESPANS CS. ow AESRONS ES. 


ee emetic ee fee Ae ee a arinae. 


Science M.B.BeSe 14 {2.75 
B.SCe , {4 17.50 
Engince ring 04 1.25 
College 12 15.00 
Don't know 30 37.50 
No response 12 15.00 
Commerce CA» 13 8.58 
B.Com. 12 7.92 
BeAe 15 9.90 
Some traininy 19 42.94 
Don't now 39 25.74 
No response 52 65.00 
Arts BeAs 12 7.14 
Typing 25 10,50 
Police 04 1.68 
Don't know 73 30.66 


No respons¢: 116 48,72 


small number of students in Commerce (3.96) and arts 
(7,99) close their subj cts without interest. This shows 
the neod for cvreer quitance in assisting the students 


t. chase their subivccts after class X. 


Educational Proferences: 
Stream wise analysis of responses on educational 

preferences of girls prvsent a very poor picture on this 

aspect. In all the streams, a small percentage of girls 

have given three tn four preferences. Most 2f the girls 

have either not given any response uf responde! as “dont know" 

The 3-4 preferences mentioned by them are very popular 

ant traditional except Engincering (1.25) mentioned by 

science students and Police (1.68) mentioned by Arts 

students. This shows the Lack of information, the girls 

have. The question cf preference can arise only when one 


knuws the options available. 


The case of vocational preferences is more or less 
the same as that of cducational preferences. As shown 
in Table 2.20, students have given 3~4 occupational 
preferences ancl that too in traditional and popular 
occupations. Most of the girls seem to have no preference 
which is indicated from the fact that a large number of 


girls in Science (45.00), Commerce (87.12) and Arts (89.46) 
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TABLE 2.420 


Occupational Preferences after XII 


Ammen Tae eee eS Car Soa Bhd eR Bate ree es GT or Me on med Se MT drone 2 Estee Eee Leas 


Stream Name of the Occupation No. of responses  Pereuntage 
responses 


WF OERES ET leAL RS ATO LN aN AS a DTT Seas em cece Pm rpg UE) UOT, TN LL PT NC EI NET he 


Scicnte Doctor 11 13.75 
B.SC. 14 17.50 
Engineering 04 1125 
Teacher 02 2.50 
No response 52 65.00 
Commorce Cais {1 7.26 
Clerk 07 4,62 
No response 132 87,12 
Arts Teacher 15 6.30 
Police 04 1.68 
Clerk 13 5446 


No response 243 69.46 


Tnfarm~tion abuut cvursss/vccupations in sudjects of study. 


aoe Ean orem 2 8 


Stream 


Ce ee ee 


Science 


Commerce 


Arts 


our Ce ae Md ene ee 7 ew te 8 f. 


Name of the course 


mR tm me ura hak 


Doctor 
Nurse 
Enjinoering 
Tuacher 
Don't know 


No response 


Core 
Clerk 
Don't t know 


No vesnonse 


Teacher 
Clerk 
Police 
Typist 
Don't know 


No response 


ames 
» 


ae ee EC me ee 


No. of respons. § 


fertile 8 eee ey meee ee 


16 
22 
04 
07 
29 
06 


18 
43 
65 
42 


9 
35 
12 
08 


97 


t weia 8 


rem. A ar 


Cammee nt 


aterm 8 


Pereantagqe 
resnonsnrs 


7 an ere ee were 


20.00 
27.50 
5.00 
8.75 
31625 
7.50 


11.88 
28.38 
42.90 
27.72 


41.76 
14.70 
5.04 
3436 
31.50 
40.74 
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coulrin't resrond. This in itself is an alarming situation 
‘ciriuy inseciat: attention towards the need of career 
information For girls, 


information owt the Guurses of Sturdy 

‘gain nyt on the educaticnal or vocational preferenc-s, 
but on the information the students have about the courses 
or Occupations available in their subjects of study, it 
is found (Table 2.21) that most of tne girls Science 
(31.25), Commerce (42.90) an} Arts (31.50) Jon't know 
anything. Quite a large number of girls in Science 


(7.50), Commerce (27.72) and Arts (40.74) did not respond. 


Information about Places uf Employment 


awe WC eR NTS 2 PW OT rR — ae re 


From the above analysis, it is parhaps eisy to imagine 
awareness among q.irls about places of employment. Stream 
wise analysis in Table 2.22 shows that most of the science 
students either know hospital (30.00) as place of employment 
or don't know (47.50) most of the commerce students (64,02) 
don't know. Interestingly, Arts students know either 
educational Institution (38.64) or government office 


(57.54). 
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TABLE -2 22 


Information about plac.s of employment 


OF Ad Revbe A No me es “ r a8 
ET CRETE ef RETO Ts PE NE RUT pr met it “ai as 


LAT ACM he LUE A Era SANE ear va 4 CURSE WT RTL EEK 


* 


Place of emoloyment No, and percentage of responses in 
Selene. Commerce Acts 
retreat tie oN ca com. Gg cae ogee: 


Educational Institution 06 7.50 03 1.98 92 38,64 


Hospital 24 30.00 ~~ ~ = is 
Research Institute 02 2.50 - - - o 
Indus try - - 07 4,62 12 3 04 
Business House -  « 01 0.66 10 4.02 
Self employment 04 5.00 ~~ - " ws 
Govt. office 12 15.00 28 18,48 137 57.54 
Any cther ~ ~ O1* 0,66 « — 
Don't know 38 47.50 97 64,02 16 6.72 
No response | - ~ 20 13.20 40 48.06 


CRP Or as ee Ome ER wecD 2 LL el 


Company 
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Nanes of Occupations knowns 


rst fh 2 rey eee woo. hr teure a a 


The gurpos. was to sc% how many names of Occupations, 
in generel, the students could mention. Table 2.23 shows 
that picture is glocmy. Tha students in all the streams 
could nam. only few, occupations, such as, Doctor, Police, 


Nurse, Teacncc, Clerk, Police and Government office. 


Information about Self-Employment: 


Similarly, girls lack information about selft~ 
employment, from thay responses given tn the question 
number 19, 20, 21 and 42 three observiationl could be 


mades 


1) airls doalt realise su) f-employmant potential 


specific to their subjects of study. 


4i) = they luck information about various self~ 
employm nt ovportudaitivs available. 
iii) they also lack inform-tion about self 


employed women, 


to 
From responses to question number 45/ 51, it is clear that; 


i) Ihe gicls have never Seen or read carecr 


literature (Q. 45-48) 


; 46 : 
TABLE 52.23 


t 
i 
i 
| 
t 
t 
| 


Number of Occupations Known to wivls 


Re ae AT UE nee es ee ll eeltalel a 8 aye 8 ae! Wem we ke te 2 40m owe ak = 74 Peet nea ‘ 
Name of occupation Noe and percentane at rm speascn ih 


Science eNO Ce Ants 
Peer (Serre atin Geen ana oaase iN acog aa pt 
ae anne $4 80,00 2315.18 374845 
- Nurse 38 47 .50 11 7.26 9 15 6.4 
a fredener 2 34.25 55 36.30 103 £3. 
- Clerk 43° 53.75 39 25.747 36.5 
- Engineer 04 5.00 02 1632 95 aif 
‘ 
- Police 12 15.00 1.2 7.92 23 9,68 
- Accountant ” - 21 13.86 02 ie 
- Mechanic 03 3.75 = “ om 
i 
“ Govt. Office 12 45.00 18 11288 34 1440 
- Compounder 09 11.25 ~ - - - ) 
~ Beautician - ~ 04 2.04 U3 4 a 
- Army ~ . 01 0.66 —- ™ | 

~ Judge 04 1.25 01 0,66 ~ 
- Advocate O1 1.25 8 §= 0,66 05 at 


NM acer TT, Ms een ance 
OER arm 
5 NRE REE EEE 6 TAG, 9 JR ARTO TANT 182 sees oe va 
MTOM SA SUMO tee Bk pend ak Hees UD 


ii) 


iii) 


iv) 


Rest 


Thoy have net reed about a single job from 
anywhere (0.49). 

Abaut 70% of gitls have expressed the desire 
to acquire and read carcer literature (Q.50), 
About 80% qirls have never talked about the 


work thay will dike up ~s an adult. (0.51). 


of thum, who happened to talk about their future 


job, mentioned only 3-4 names of occupations which wore 


samiz 


ae ee 


as menmtiond in their cholic. of subjects. 


ybe uty stlo 


S$% 
Co) 


i) 84% girls hove never visited a job site (Q.54). 
4i) Those who have visited have seen only Teacher, 
Doctor, Clerk, Nurse etc. working. 
iii) 75% admit that they don't know how to fill the 
Applic tion Form. 


Tht analysis of the responses tevealed that! 


i) 


Girls preferred Traditional sex -roles. 
Girls had poor sulf~image. 

They Jackwd information about world of work. 
They reflected Fear of succoss. 


The identity revealed by them was not as a worker. 


CHAPTER IIT 


INTERVENTIONS 


ete nr 


On the basis of the result ® obtained through 
questionneire, it was established that there is need to 
build up among girls positive sel £—~ image. self-confidence 
ani ability to think critically about career Jeve Lopment . 
accordingly, a guitance programme was developed For senior 
seconlary school girls. The programme had the following 


inputs s- 


Ls Career Information which 4tncludeil : 


de Uiscussion on careers and courses for further 

study in subject areas pursuei by the girls 
at the senior secondary school stage. 

ii. introducing career Lite rature 

dit. preparation of a compe naium of press 
advertisements on ‘samission notices” and 
‘wanted" columns. 

he Counselling to bring about changes in giris' 


attitudes and perceptions about themselves and 


about work. 


34 Prosentetion of women role mosels in science 
and technology to sclencé Students, in arts and 


camnerce to. arts ene COME Ece: stulonts, 
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During the academic year 1987.88, the programme 
was aministerel on scicne students, Next ycer (1988.89), 
the programme was administercd on commerce ani arts stu lents, 
Following are the details of the various ectivitics of 


the programme : 


CAREER INFORMETION 


s 


i. Discussion on careers an! course 


no semen eeet (©) acter! 


Information about varinus curses wes given th reugh 
talks anJ Jiscussiuns, For this purpose a lot of 
information wes collecte]., Published career 
literature provides guidelines shout the type of 
courses or institutions offcring those Ccurs.s, Thi 
information becomes obsolete in ine cnurse of time. 
For the project work, the investigutur depente 1 
largely upon relevent Newspaper cuttings ff the 
previous anid current year and recent prospectusc g 
procured from various ¢ducational en training 

1 dnstitutions, Employment News helped a lot as it 


contained a lot of information about sccupational 


requirements, 
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The career information specific to courses in 
scicnce, commerce an’ erts was disseminated tc only 
students in these specific courses. However, there are 
some of the careers which are open te the students 
pursuing any academic subject(s). Hence, information on 
the careers common for ell was disseminated to all the 
students. 

a) Careers 3iscussed with all the stulents in 

science, commerce an‘ arts were ¢ 
- Tcaching 

- After 10+2 

- Protective Services 

- Fashion design/Technology 

- PhySical education anJd Sports 
- Law 

- Mass Communication 

- Banking 

~ Management 

- Foreign trade 

~ Civil Services 

- Competitive examinations 

- Occupations in Selling 

- service Occupations 

~ Self-employment 

- Hoteliering 


~ ‘computers 


(b) Career discussed with Science Students 


oe. 





= Medicines Allopathic, Homeopathic and 


Ayurvedic systems of medicines 


~ Para-medical courses 


- Engineering & Architecture 


~ Technology (in various combinations of 


Physics, Chemistry, Mathematics and Biology) 
- Agriculture 
- Horticulture 
- Cinematography, Sound Recording etc. 
~ Animal Husbandry and Dairying 
~ Careers in Mathematics 
- Careers in Physics 
~ Carcers in Chemistry 
- Careers in Bliolegy 


1“ Home Science and Dietetics 


¢ ) 


on 
N 


Careers discussed with Commerce students weres 

- Chartered Accountant z. 

~ Company Secretary 

—~ Cost Accountant 

- Taxation 

~ Recruitment through Indian Audit ang Accounts 
Seryice Examination, Indian Defence Accounts 


Service Examination ani Indian Railway Accounts 
Service Examination. 


Careers Jiscussed only with arts students includeds 


_ 


- History 


~ Economics (included examination for Indian 
Service) 


- Ganguages 

- Psychology 

- Social Work 

- Mathematics 

- Actuaries 

- Fine Arts 

- Performance Arts ' 
. Advertising 


~- Film and Television 


ii. 


IntroJlucing Sarcer Literature 


’ 

’ 
peblished career literature is scerccly availrble 
in India Directorate General of Employment anj 
Training in Ministry of Labour ani its countcr- 
parts in the stetes are the Liggest contributers 
in this area. However, some of the publicetiuns 
are also brought out by a few ministerius an] 
some of the University Employment Infurmation anil 
Guidance Bureaus. Association of Iniian Universitics 
also starte] contributing seme titles ef carecr 
publications for the last decale. A couple of 
year ago, career litereture by a few inlivi luals 
have also appeare.J. The girls were shown the 


following publications. 





N.GeBslat. Pullications 


- You and your future 

~ Careers in Tcaching 

- Lipik Varg Ke Vyavsai 

- Kanoon Sambandhi Vyavasai 

- Architect, Civil Engineer Va Annya Karmachri 
- Yatayat Karmchari 

~  Hamare Swesthya Rakshak 


~ Our Teacher 


= Jeev Sashtriya Va Vanespathi Shastriya Vyavesai. 


gi 
a 
oa 


Publicetions of 5.T-R.T.H.S..New Delhi 


La ee wy ORE RS 


Sentral Institute for Research anJj Training in 
Emmloyment Servicc (CIRTES) unler Directorate 
General of Treining (DGEST) Ministry of Labour is 


pro lucing a int “£ carcer Litereture. Following 


PuLlicetions were listrirute? am ng students ° 


S Careers for Agriculturzl Graluates & Allied 
Scientists 

i Directory of ~varcer Puklicatisns 

- ijlvertising for ¢ Career 

- Varcers in Teachin2 

~ hadmission to “nyineeriny (Ist Soares Sourse) 

- SCarcers in Mass Ccommunication 


= M.B.B.S. at a Glance Z 


- iJmission to Pera Medicel vourses 

- History fer - Career 

- Biology for 1 Career 

- Careers fot Science Graduates 

- Cereers for Arts & Commerce Graduates 
» _ ' 7 

- Sareers in Accountancy 


- Be Your Own Employer 
~ Selling as a Career 


= Mathematics for a Career 


a 
qo 
ae 


~ Cereers in Date Processing 

“ Home Science and Dietetics for a Career 
~ Careers in Protective Services 

si Careers through lompetitive Examinations 
~  Beconomics for a Cereer 

- Careers in Hoteliering 


- Careers for Women 


Publications of /.ssociation of Indian Universities 
(4-1-0) New Delhis 


Follewing Publications were shown 

- Handbook on Medical Education 

- Handberk cn Engineering Education 
- Handbook on Management Education 
~- Handbook on Distance Education 

~ Universities Handbook 


Publications | of Sta ate Vocational | Guidance > Unit 
EML Ne _New_ Delhis 


The publications mentioned belew were shown: 
- Self-Employment for Youth 


- Information for ZAdmission to Undergraduate 


- Handbook on Institutional Training Facilities 
in Delhi 


- 


iscellaneous Publications 


ae een Ot 





- Prospectuses of Polytechnics, National Institute 
of Fashion Technology (NIFT) and a few colleges 
ef University of Delhi were shown 


- Career and competition Times (Magazine) 
- Competition Success Review (Magazine) 
- Competition Master (Magazine) 


7 Employment News etc, 
+ 


Practical Experience in Information 


All the students were asked to see the newspaper daily 
and purchase Employment News every week. Then it was 
discussed with them how to go through it, how to select the 
advertisements according to their courses of study, and 
further education and career, In this way all the girls 
prepared a compendium of press advertisements on "admission 
notices" and "wanted" columns, 


x 


GROUP COUNSELLING 


After dissemination of career information, the 
girls were provided counselling which was aimed at attacking 
the myths about women and to bring about changes in their 
attitudes and perceptions in order to improve self-image 
of girls and to motivate them for career. The counselling 


approach was highly structured and directive. The 
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questions had been framed by the investigator before the 
excreisc, In all, three group counselling sessions were 
conducted with each group consisting of 20 to 25 girls. 

The sessions were quite long, taking 2-3 class periods, 

but they did not appear to be long as the girls participated 
enthusiastically. Session wise details are given in the 
following pages in which discussion on various questions 


is summarised. 
Counselling Session I 


The counselling procedure was structurcd as 
mentioned earlicr. The investigator askcd the questions 


already preparcd and in brief step wise it went as follows: 
Qe What is masculine and feminine in your views ? 


Accordin: to girls, men arc intelligent, streng, 
angry, out going, breadwinners, assertive,independent, 
dominating etc. and women are gentlc, delicate, 


emotional, obedient, tolerant, homely and dependent. 


(These characteristics as mentioned by them were 


written on the blackboard) 


Qe 


qn 
0 


Could you think of some men who are described as 


feminine (or behave like womin) 


Few men who behave like women, end their behaviours 
such as volce like women, shy, toleramt etc. were 


mentioned, 


Sould you now think of some women who behave like 


men (or are described as masculine) 


The girls could think of some women whom they said 
are called 'manly women'. These women walk, talk 


and were assertive like men. 


Do you know why these men wand women behave like 


individuals of opposite sex ? 


The girls felt that by nature they were like that, 
It was their habit formation. Some said that their 
parents might not have taught them to behave 
Rroperly. 

It was explained to them that normally all the 
individuals are capable to ese manner. We 
choose to behave in a certain manner because soclety 
expects us that way. But still many people have 
characteristics of both sexes such as attitudes, 


experiences, personal qualities and interests, 
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Q. Do you think it is better to have character. 


istica of both the types? 


Some said yes: while others said no. Then it 
was discussed aS why it is better to have 


characteristics of both the types, 


The points emerged after discussion were ¢ 


~ One can utilize the requir-d qualities in 
need, 


- Men could manage womdn's work and women 
could manage men's werk(that is,treditionall ¥ 
men's or women's work) 


~ Women who possess masculine qualities coulda 
live according to the way thoy like. 


« Both men end women become more independent, 


mn 
Sonclusions 


lt is advantageous to be andryyuous insteod of 


ericking to traditions?) - cxpccted qualiti s,cxperienees, 


attitudes and activities, 
Counselling Session IL 


The second Se8sion was designed to question the 


Prevailing attitude that the kind of work in which men 
and women are engaged is different. It wag also aimed 


at meking them aware that work is same for all whether 


a man ; s 
OF @ woman. The various questions discussed during 


the session are summaried below 3 
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What are the duties being done by a girl or a 


women at home 7? 


The activities mentioned by girls were listed. 


For example cooking, cleaning, washing, stitiching, 


home management, worship (Puja), looking after 
children, sorting their quarrels, teaching, 


gerdening, paying bills for watcr electricity etc. 


Are all the women interested in these chores? 


Some said yes and some said no. 


Do you know some men do and some men like to do 


these chores? 


The girls felt that those men who are able to do, 
or those who seck pleasure in these activities 


only do. Some men also do household cheres better 


than women, 


Let us see what are the occupations related to 


activities done by women at home? 


The occupations were written by the investigator 
on blackboard against the women's household 
actvities mentioned by girls. The picture 


emerged aS given belows 
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Household activities of Related Occupations 
Women 
1, Cooking Cook,Restaurant and Dhaba 
owners, 
2. Washing Dhohi, Dry Cleaners 
3. Stitching Tailors, Boutique owners, 


Readymade garment dealers & 
garment exporters. 


4,  Home-management ‘Managers of Hotels,Restaurants, 
Boutiques 
5. Worship (Puja) Priest(Pandit) 
6, Keeping accounts Accountants, Clerks,Cashiers 
7, Sorting out children's Judge, Advocate 
quarrels 
8, Teaching children Teachers, Tutorial Bureau 
owners, owners of nursery 
schools. 
9. Gardening Nursery owners 
10. Keeping and Paying bills Clerks, Cashiers, 
ete. 


The girls were shown that the men are engayed in the occu- 
pations rol. ted to women's huuschvld chures. It means, that 
all the individuals can do all types of work and gain financially 


aS well as personally. 
sonclusions 


Work is not related to gender. 


Counselling Session-IIT 


After 
careers this session was organized. 


motivate the girls to take up a career. 


dissemination of information on various 


The purpose was to 


The following are 


the detailed experiences given during the sessions- 


Q. 


What are the courses or subjects fcr boys 


and for girls. 


The responses of the girls were written on 


the black board. 


One column was made for 


boys and other for girls. 


Boys 


Doctor 
Engineering 
Agriculture 
Forr stry 
Computers 
Accountants 
Managers 


Law 


Girls 





Doctor 
Teaching 
Nurse 
Arts 


Clerk 


Typing 


Why we think these subjects and occupations 


suitable for boys or for girls ? 


- Men are engaged in these fields and no 
women is there in it. 
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~ They have been doing well educationally 
and can do well in these occupations. 
One has to be away from home which the 
boys can aftord while girls cann't. 


~ Girls have to ls-k after the family. 


- Tf girls opt fur these courses and occupations 
people will net accept it, family will not 
allow and matrimonial prvublem will arise etc. 


After listing the reasons they were provided 


information on the following aspects. 


- They were shown the results of CBSE examinetion 
where girls were achievers and told that the 
giris didm't receive educetion er higher 
education previously in India. So education 
was meant for boys and hence it was dominated 
by them. Now as the girls are utilizing this 
opportunity, they are achieving equal to boys 
and many times better than the boys. It means 
that they have the ability to study all the 
courses like boys. 


- More and more girls are participating in 
Engineering and Technology as compared to 
G@arlier years. 


- Infurmation about the girls in new and male 
dominated professions, was given. They were 
told thet vwety s on they would be mecting 
women who have joined the professions, which 
the group has mentioned for boys. Such as 


Engineering & Technology, agriculture, Industry 
owner, Scientist, advocate and Menager etc. 


Conclusions 


Girls are able to achieve like boys in all 
types of educaticn and occupations. They should 
choose their carecr according to their abilities 


and interests, 


PRESENT/.TION OF ROLE MODELS 


6 we know from the results in chapter II that the 
girls lack suitable role models at home since from their 
childhood. Their identification with the mother means no 
ambitions, aspirations and no sense of self-worth. In order 
to help girls to identify with career while respecting 
themselves as women, career oriented women as guest speakers 
were invitied to the school. Most of the guest speakers 
represented traditionally male dominated occupations. The 
guest speakers talked to the girls about themselves and 
about their work. The role-models in science and technology 
were presented to science students and in commerce and 
arts to commerce and arts students. The role models were 
selected after ela’ ee concerned institution, 
office or the organisation. The purpose of the programme 
and expectations From them were discussed, Only,those who 
were convinced with the objectives of the programme, 
willing to visit the school and talk to the girls in Hindi 


were preferred, The presentations of women guest speakers 


have been recorded on audio-tapes. 
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Selection of th. Women Role-Models 


Followd: g criterio ware applicd in order to find 


out the suitable women role-models in the three streams: 


i) «The guest speskers should be from middle 

class backyround 

ii) They should have received their cducation 
from ordinary schocls end not from public 
Schools. 

iii) They should r.pre sent occupations with 
diff. ront level of yualificetions. 

iv) They must. heve paved their may through hard 
work @nd challenges, 

v) Must be marricd and up to 40 years of age, 
vi) Have pesitive attitude towards life and work, 
vii) Could talk ut Sturi.nt's level. 
viii) Should be impressive persons 

ix) Guest speekcrs from the same geogrephical 

arco off the schrwls, were preferred. 
Tokes of Women Rude Mol dain Medtenes 
Le Geoncticist 
26 Soil Sci.ntist 
Sa Bivchemist 
4, Architect 
5. Physiothc rapist 
6. Home Economics Teacher 
Ti Computer Engineer 
8. Indian Police Survice Officer 
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Some Guidelines for the Guest Speakers 


Target Group XI & XII Class girls 
Duration 20-25 minutes 
- Please talk about your work ~ your home life and 


act aS a positive role model. 

- Talk about your work as interesting, socially 
useful and personally setisfying to you. 

~ Talk ebout how and why did you choose this job. 

- Please show the students that you like doing this job. 

- Please mention whether you were married or unmarried 
at the time of ycur employment. 

ee How marriage and children effected (altered/not 
altered) you career. (Only positive image is tc be 
given) 

_ Please bc positive in your talk and show yourself 
as rounded feminine being, that is, how you have 


combined home and family life with your job. 


Please don't mention any negative effects 
Questions asked by the Girls to Guest Speakers 3 
The girls were instructed to first listen to the guest 
speaker and thcy were frec to ask the questions after the 
talk was over. Following are some of the questions asked 


by girls: 


Jobs of Women Role Modcls in © 


13. 
14, 


15. 
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Occupativnal Therapist 
Electronics Enginecr 
Technicicn Gil sptics 
Physicist 

computer Programmer 

Medical Pyporatory Technician 


Immunol«gist 


a 


mm ree_and 7 rts 


~ wee ot omen a 108 . ) 


Bank Officer 2. Company Secretary 

Accountant 4, Insurance Agent 

Historian 6. Population Education 
Officer 

Astt. Station Director 8. TV Compere 

(Z,IR) 

Sucial Secretary 10. Manager(Parivar Sewa 

(French Interpreter) Sansathan) 

"oe 12. Psychologist 

“YE ron rencur 14. Receptionist 

Police Inspector 16. <Advecate 

Rescarch Officer 18. Mcdical Sociel Worker 


(International Relations) 
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4} Why do you like doing this job ? 
ii) Why did you choose this job ? 


iit) Who had influenced your choice of job 


oy) 


iv) Any objectigns by your family members ? 


v) How are you treated by your fellow workers 
and boss ? 


vi) In which school have you studied ? 


vii) What activities did you like at you schocl 
or college time, 


viii) Do you like cooking and needle work ? 


ix) Is it not a burden to do job along with 
household responsibilities ? 


x) I£ a girl opts for self-employment and set 
up some business, her family has to spend money 
and make efforts for her. But after marriage, 


her husband will claim it. Then why should 
a girl's family help her ? 


’ 
Some of the Highlights of Guest Speakers’ Talks 


- "J am not working merely for money. I had the 
desire t. achieve and that I have done by using wy 
abilities and skills". 

- "Tl was not the Kind of girl who will dream about 
a "Rajkumar" who will come one day and marry me". 

< MWe are not given any relaxation in training and 
we were not behind the boys either". 

= "Tl was afraid that I shell not get good match, 
but still I liked to do this work". 

= "Our men colleagues also find equal difficulty in 


work", 
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“I enjoy work like e mon, prheps more then 

him", 

Whetaver LT am todery, it is luceuse o£ my jrb, 
atherwisc it could never heve Been possible". 

"I accepted the che llenge of frequent transfers 

& new assignments", 

"Good sports women carn nem cod fem". 

"Pour things te Ju better - deuire, dudiceticn, 
devotion ond determiue ti nt, 

"One is capable cf dofuag meny things," 

"Husband of a working women becomes coecpe rative 
and sheres househeld chores“. 

"One sheuld net, wit ddic’, 

"Zo wemen cen de overythim: «mj is mere powerful 
than a man". 

"I am the first lady using Csatepes and Radiation 
in this diula', 

"Poaple dive uraroiome that be keaolling business 


is not for girls", 


CHAPTER-IV 


aVALUATION 


en 


The programme was evaluated by girl students, 
their teachers, thtee principals and counsellors. 
Separate questionnaires were prepared for students and 


the school staff. ( See Appendix II & IIT) 
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valuation of programme by Girl Students 


The experiences of the girls about various aspects 


of the programme are summaris.d as: 


i) Almost all the girls wanted to continue further 
study in the subjects which they had chosen 
in the +2 stace. 
ii) They know a larce number of occupations open 
to students in Scionce/Commerce/ Arts courses, 
iia) All of them were satisfied with the information 
provided to tham but still they felt the nead 
of further information. It was encouraging 
that they covld acguire more information 
independently. 
iv) They felt that work is equally important for 
them as it is for boys and would feel proud 
to take up some work. t could make them 


useful member of the society. 
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v) hey vece imotess d hy tho infovmation, 
motivation and insniration provided by 
women guest speakers. They felt that 


n 


inspite of difficulties, they would by 
able to manage creer along with home and 


family. 


Sage tions given 9, tne qinks 


Following are the wucigestions eiven by Large 


numoer of girlss- 


i) This tye. of “roqramme should b condveted 
in all the giris senoals. 

ii) Almost all th. qirls folt that it was quite 
late tc start tne proge mnie at +2 stare. It 
should have startud after class VIII. 

iin) The cifeur inforinabtion previded now should 
Have aa meevddcd to thea before class Xo 
at thet tine, it would have hean more us ful 
to thicite 

iv) Some of 4's girls fell tuet the programme should 
Start from ih. beginning of the academic session. 
As it is ve ty important activity and recuires 
sufficient time, it shevld continue during 


Vacatiors also. 


~j 
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Evaluation of the programme by School Staff 


Tne Principals, Sciénce, Commerce and Arts teachers 


and the Counsellors in the throe schools expressed the 


following views on various aspects of the progz 3smme: 


i) 


ii) 


jai) 


iv) 


vi) 


The women guest speakers were very effective 
in generating interest among girls, motivating 
them for work and could bring school in contact 


with work. 


They could talk about all aspects of their 
lives, such as home family and career and 
could give the messaye that home, career and 
family could be combined successfully. Only 
one staff member mentioned that guest speakers 
should have taken the girls to the place of 
working. 

The spoakers wece able to demonstrate the 
benefit of non-traditional career choice. 
The students really need career information 
and they were provided it in great detail. 
Such programmes should be organized for all 
the girls schools. 

The aspects of programme which appealed to 


the school staff were: 


15 


Impressions of “omun Guest Speakers about the programma: 


Most of the women tolesmudels were surprised in 
the beqinning to know about this programme. Thay oxnressed 
their happiness that adolescent girls wete also getting 


the much needed attention. 


The respons: from them was wry edcourncing. They 
enjoyed the way they were asked to speak and express ad 
the desire to contribute t> this %roqr imme or similar 


programmes, if invited. 


They also informed the Principals of the schools 
thut even if they are not paid any travelling expenses 
or honorarium they wete interested to visit the schools 


to motivate girls for education and carver. 


Guest Speakers belonaing to occupations in mass 
media Said that it is a vety important arca which was 
Neelectia They thought to introduce it turough some 


audio and visual programmes. 


CHAPTER 


CONCLUSTON AtD_SUGG: 


The programme to develop cafeer potential *f girls 
is first of its kind. This prcgramme seeks inspirstion 
from the National Policy of Education, 1986 which while 
committing itself to education for couzlity lays «mphasis 
on girl's oarticipution in vocational, technical and 
professional education at different lovels as also to 
promote women's p»rticipatian in non-traditional occupa ticns 
and ometyunt technologies. Further source of inspitatinn 
are som, o the parameters of women's empowarm:nt, such 
as, buildine a positive self~imaae and self-confidence and 


developing ability to think critically ete. 


In order to achieve alov. goals, guidance can 
contcibute substantially becwse the orimacy concern 
of quidane. is i, dividual development of human potential. 
The contention of the present proqramme is that each 
individual has potential and,ons of them is ability to 
uo work which is yencrelly unrealised in case of girls. 
Threugh planned guidance activities, cirls can be helped 


to slev Jeo the carver potential. 


ve 


1 


It is visu lis.d in the Present study th. t the % 
sucio-cul wral and develo a. ucal coasiderations prevailing 
in our society are the major ninderances in girls! Carver 
development. Tne girls Feol more comfort ble in prof orrine 
stereotyped rolos and are afraid of loosing s¢ciil anvroval 
in case they look for the new rolus fer women tedsy. They 
Lack career information and role models in their lives. 
Hence, it 18 necessary to r.uise the conscicusarss of girls 
to identify themselves as individurls. Taney need to be 
helped to question their abilities «11 limitations with 


the gual of occupying a suiteble occunation»l roly. 


This programme made an attonpt throuqn various 
intervention strategies te nurture in yirls positive 
self-image, self-confidence, mitivstion and decision 
meking for development ef comet potential. If career 
informstion Aisseminated Thlfilled the need to develop 
career awareness about the workl «fF work sa) enteor 
motivation among girls, women role models vient te bona 
extent of improving sclf-image .f girls and institling in 
them confidence to choose suitable occupritienil (traditional 
or non=traditional) role fer them. The group counselling 
sessions helped to oring about chanq.s in girls in their 
Steteotyped attitudes towards human attributes and educational 


and vocational options available. 


~) 
Ps) 


This’ programe strived te inilivts esonq qirls the 
nrocess ~f thinking and o moving themselves foe suitable 
and solf~Fulfilling corecrs. Most -€ the qirls have newer 
seen themselves in the reles of teacher, Lawy.r, engin or, 
Scientist or industrialist. Now they are able to rut 
efforts to prepare for these roles ind to free slafficulti.s 
coming in the way of adaption of Lifi--style hased on thes. 


roles. 


The proqramne 11s0 prove to be an arent ta Lafluoneiag 
the staff of the vwerticipanting schools. The tenchurs, 
counsellors ond utincdip 15 vow pefhans unawiat. of the 
effect of thir own attituces on uduceationie] voce tional 
and personal developeent af uae girls. The women qurst 
Speakers also exoressed to be iifluenced oy th, implicatians 
of this programe. This shows tyro. tac oor mime tas sone 
person-l implicecvions dno dels tion te orof sat onal 


implicatioas. 


PUGU Tal, SUSGESTIONS 


It is clear from the ancly ia et virls' respons $ ty 
the various qu.stions in the questie wicdr. unl renctoons of 
students and st-Ff of participrtia, scivols tht the programe 
was Much newJtcd for all tty crirls schools .1 it shoul ooain 
in early years Gf secemlory opie 


f 


fia, Toedce ape ow number cf 


1 ; 


activities which the schools can take up with the help 

of teachers and counsellors. However, some of the 
activities such as counselliny, helping individually 

and collection, compilation & dissemination of up to date 
information etc. require the services of a qualified 
counsellor. In order to be effective, the activities 
should be orgsnised as a well planned school education 
programme with involvement »f ths school staff and parents. 
In order to give idaa about the tole school can play in 
carver development of girls, some practical sucg. s tions 


are Mentionad hare. 


i) Approach to Girls' E 


2 


ugation 

The approach of the girls schools to airls! education 
should yee a human resource. The schools should 
help the girls to develop as individuals. It has been 
Seen in ths schools that most of the teachers encourage 
svxectereotyping. They Segregate subjects, skills, 
activities, hobuies and behaviours etc. by sex which 
is the major hurdle in the way of girls' development as 
individuals and their adaptation of new roles. Hence, 
it is hich time thet 11 those concerned with education of 
girls examine thoir own blases and prejudices causing 


hinderances in realisation of cateer potential in girls, 


34) 
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Negd Scegial Attention 


Cerucl duvlepuawnat is a process whicn continucs 
through the school years. Cl>oss X is th* crucial 

stage when there is iron in carerr compittne nt of 

girls, Toey Segin te give priority to merrianye thy 
further education wr trainin,. Due t th sextyped 
development and sex-role priussure from the carly 
childhood, girls fac. the traditions] sux-raly pressures. 
Tn order toa help cirts to sscan. From Wiese pressures y 
they should’: given sprcial attention ab seheool 


and at an verly stage. 


Providing Sager Lahormytt in 
Tie girls ara in qresi mad of information. 
Besides onanive thet syes to the world ff cwerk, 
Laformeticna: tiveb on the: in chaasine and preparing 
Fer thie Kovdso. The lis inition of information 
Utada ta proeromie oe aporced. tel by all oul 
Sunury in tus sen Le Thww retlaseow 62 b one. ee 
girls nove ahos o My or subj ch, ab vlus twee ato, 
Af troy ore proylde educa abionsl and weeu ational 
inf :ruation in tr. ir choo a crure. 5 of slavty, they 
Qin Most Yecootive te due Troy fiat wenadae da tueir 


CNet or Wp ae pol foes enutars oe brenda 


tee san yt, cree, they should ay seovided 


iv) 


B1 


accurate 2nd unbiras d carear information. They 

should also be provided information about occunitienal 
and employment trends such as percentage participation 
as well as area wise participation f women in various 


ve 1 ft 
occupations. 


Providing Career Literature 

Reading about occupations is highly stimulating. 
It helps to develop understanding »bout vorious 
occupations, the nature of work, quelifications and 


requirements for entry etc., The girls should be 


exbosed to up to date career literature. 


Providing suitable 


ie eat 


Role Models 
he impact of women rele models on girls in th» 

programme sugqg.sts thit there ate many woys in which 

the school can halp the gatls in developing sc lf~ 

confidence and work related identify. The rolo 

models could be effective aven to enlloge girls alsu. 

Besides women guest speakars the followine ectivities, 

though Sc.in to be simple, if taken up in the school 

could provide girls exposure to and encourag nent 

for participation in all types of carcuers, traditional 


as well as non-traditional. 
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Teachers or counsellors can telk about successful 
wtusn workers in tredilional and non-traditional 
occuptions, 

The files on achievela.nt OF aitls and wren in -aricus 
fields sucn as toppers, awetdl tecipicnts, lerdars, 
social workets, writ-S, wwinot Tus archers ete. 
could be maiatsined und Cisplay od. Ever the girls 
could be asked to colloct ond file this type of 
matetial. 

Picturesof sucenssful “omen, schol Leayorg in 
successful cira.ts vt ptusent, cold be displayud. 
Sp cial achivvermnts f any siofl mumocr way be 
highlighted through sisnlay or in sehnel scsumbly. 
Mation of won who as. sucesefully coping wit 
and enjoying different lift) styles may he morte, 
Mention may be made wb .ut Loccl waka achievers ana 
dchscvets From seet shay divanivanl qed se etiengs of 


the socholy. 


Providing Uniuview sd Asc ust nes 


Dissemanriten of interaction to airls aad hichlightine 


the achirvements of women oofers Ubi ts ast suffieionce 


They ned much tore indtyiclu illy Wiich erude oo. cone 


by trained counsellors. All Us tris aw AhwIp in 


elucationid mt velinn tobe tas cuich is sud us 
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individual, Thre we girls who uy mist ken views of 
Lif, which avec teflect.n threuch thir nctavicur, choice 
of subj cts, activities an’ hobbies cte. The girls are 
bound to face difficulties sa;eitic to tueiz cwn in the 
process cf exploring, new alterseuives wad chowsijag among 
them. The girls who brenne mar con ntvouclly s.xetyeed 
due t° their traditional dew Lopmnt fiat it difficult 

to vetc.iv. thomselv:s as incivadtweis and’ have low sulf= 
esteem. The couns:llor c7n hulp viese girls in overcome 
this scx-typing ani express thiir attribut.s. While 
counselling the qirls for car l.r wid clucation, ths 
counscllors should at dot th ir bios ¢ attitud s and 
perceptions influence, The couns ilors in the «irls 
school should plan their gud lence cclivitivs in such a 
way that it uevelops in them ootentisl 1) becom) sunsitive 
tc their needs, to umlerstand wis ticy are, what they can 
expect “rT Lismsclves in or icr ts div lop selfsrespect. 

This self-resvect shuld inclu’. thir svecifically 

feminine qualitics os wall os theis camsutune: in 


educationol, vocational sand oi. a nels cic) schievements . 
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Although this programme is primarily aimed towards 
developikat of catuer povnclal of jirls, but quidance 
workers and cducationists will believ. thot many cf its 
guages tions wl implications ar. equally applicsile to 
boys igs. The boys like cirls .lso sem ¢2 Lack curcer 
informrtion ona perhops they alse cheng: their courses 
of stuty tl carvers (ither by chanec wi on thy advice uf 
friends, parcntis «ad relatives ete, The tule maduls avellable 
ty Ds We Ma teed tionsLy soxetypse! in attrioutus, 
bhavdours oad tecusaldons, Thay tu, alsa in need af 
suitebli role mvlele whe are androgynous. Hines, dn or lor 
te duvadep funn res utes, sD) the students wither they 
ate 78 Fo phrls seul! ae provied with Iafermaien about 
wirle of werk, one andineful and suitablo mel, cad fumede 


role male whoowe oedenified in the or sonk cations 


1. 


2. 


Je 


4, 


Je 


6. 
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Appendix. 


Department of Educational Psychology,Counselling & Guidance 
National Council of Educ; tional Research and Training 
Sri Aurobindo Mergs New Delhi-110016 


Questionnaire 
1. Name z 
Ze Age 3 
3. Class & Section 3 
4. Date 3 
5. Mother's educational 
qualification 3 
Gy Mother's occupation : 
i Father's qualilications 2 
8, Father's Occupation ‘3 


subjects 
9. Write below the compulsory Ahich you study 


10, Why did you tuke up these subjects? Tick (+ ) the 
relevent reesons, 


- interest in the subjects 
- higher marks in the subjects 
~ porents wanted it 


~ Priends sugy sted it 


Li. 


12. 


13, 


(id?) 


- Teachers advised it 
- bright future in these subjects 


- more jobs available in these subjects 


- influenced by persons working in profession related 


to these subjects 


- Want to study only these subjects and make carecr 
in it 


- just by chance 


- any other (please specify) 


pe subject do you like more among the subjects you 
Study ? 


Would you take up the same subject in your further study? 
Yes/No 


Please specify the course which you would like to join 
after XII class, ” : mee 


Coit) 


14. Name the occupnation(s) you would Like to enter. 


15. What ore th. Courses/Uceupations avellable in the 
subjicts you study? 


16. Which subject/subjucts would you Liku tn study aft: r 
XIL class ? Tick (| ) your enswer, 


- English 

~ Hindi 

~ Sanskrit 

~ Mathemcetics 

- Puycholegy 

- Sucir logy 

Smtr rec 

uoaakiig 

Hister y 

Folitical Scicnee 
Home Ocis nee 
Geography 
Economics 
Gcology 

= Art 

- Music 

~ Dance 

- Vocational Course 


§ yf } FE 


i 


- Fhysics - 
= Chenistry 
- Biology 
= any otner 


- not decided 


17. 


18. 


19, 
(A) 


C. ae 2) 


For how long do you want to study ? Tick(, |) your answer, 


_ Certificate course for 1 year 
- sertificate course For 2 years 
- Diplome Course for 2-3 years 

- Degree Course for 4.5 years 

- Post graduate degrec course 


ee not decided 


after qualifying the Course/Degree, where would you got 
the employment? Tick (, ) your answer(s), 


- Educational Institute/Schovl ctc. 
- Hospital 

- Industry 

- Research Institute 

- Business House 

- Self-employment 

- Govt. office 

~ any other (Plerse specify) 

- Don't know 


4rc there any opportunities of self-employment in yr 
subjects of study. ee 


Yes/No 


If yes, please mention below th aft - 
you know w the type of self~cmployment 


al. 


(v) 


(2) Do you knew ony self-employed girl? 


Yes/No 
(FE) if yos,plecse writ. bulow her name ,ege,quelificeti ins 
and type of work, 


What ar the problems which you forsee ain the wey 4 
women upting for si 1f-cimpleyment., wick (, 9 ) your cnowers, 


Leck ch merel suppert from taaily 
~ Jack el kinenedel holn/reseurecs 
- 8 cictel nressurus 

- attitude of Family 

- feclings of insecurity abeut success 
-~ feer of feilure 

- less Bard working 

- ehs kKnvwledge tds 

- lew risk taking 

~ mre inelincd t.wards merriege 

~ because they ere girls 


~ any other (please specify) 


23.6 


24, 


256 


26. 


( vi ) 


In your views, how much successful are the gizls in 
various occupations? Tick (,  ) yeur answer, 


equally successful to thir mon crllergucs 
more successful to thcir men colleagucs 
less successful to their mcn colleagues 


cannet comment 


is hard working? ick Lge? 5 your enswer. 
Men are more hardworking than women, 

Women are morc hardworking than men, 

Both men and women are equally herdworking. 
Both men and women are not herdworking. 


Cannot comment 


Which statement is right amenc the following ? 
Tick (+ ) your answer. 


Men are intelligcnt then women 

Women erc intelligent than men 

Both men and women are equally intelligent 
Cannot comment 


‘ 
x 


Which statument is right amoung the following 
Tick ied your anSwer, 


Some occupretions are meant for beys only 
Some occupations are meant for girls only 


All cccupaticns are mcant for beth beys and girls 


27. 


28, 


What 
Tick 


a 


ts 
to 
to 
te 


te 


to 
to 
to 
to 
to 
to 
to 


to 


Cowet 


girl should do in your views? 
i 


) your answer(s). 
look beeutiful 

learn to do make up 
learn te. be h.mely 
get higher educetion 


be an ideal-trzditionel Indian women 


» do Sscrvice 


> da sume work at home to carn money 


leern tue repair housch ld items 

leer to reprir electrical appliances 
attcnd tc the guests 

leern c.cking special dishes 

plen household matters 

show anger 

du shopping 


keep acccunts 


any other activity (please spucify) 


is 
to 


to 


approepriete for 2« schcel leeving girl student? 
get marricd and stoey at home 

receive higher education 

get scmc treining 

de seme work and leeve it after marriage 

+. some work end continue it after marriage 


do seme work (job) aninet te get marricd, 


29. 


30. 


31. 


( viii) 


What is more imnortent for you? Tick (,-) your enswer. 
~ home meking 

~ career making 

- home making and career, beth 

- any other (please specify) 

If yu join some job, how would you fecl? 
Tick (7) your answer, 

- personally satisfica 

- achit ved Something 

- a lucky girl 

- an independent individual 

- depressed 

- frustrated 

- guilty cf neglecting hume & family 

- a successful werker : 
- competent 

~ strong 

- self-confident 

- any other(please specify). 

Unter which canditicns could you work? 

Tick (,/) your answer. 

- co-cperation & support trom the family 

- ne Co-cperati n & suoport from the family 
- criticism from the femily 


- all cf these 


( ix ) 
32. Whet is the attitude cf men towards working women? 
Tick (,,) ycur answers. 
~ independent 
~ out of their control 
- proud 
- gocd home makers 
- home breakers 
- good wives 
- irresponsible wives 
- good mothers 
- neglect children 
- efficient 
- tyraditianal 
- intellectual 
- crude 
- any other(pleese specify). 
33, Hew meny working ladies do you knew personally? Please give 
the following information about them. 


S.No, Name Qualificetion Work/ Organi- 
occupation sation 


34, 


354 


36. 


Among ebove mentioned women is there any one who is 
your ideal ? 


Yes/Yo 


If yes, write the name herc. 


Why should a girl work? Tick (|. ) your answer, 


to earn the living 

to suppce rt the family 

to fulfil urge to do something 
to use education 

to Satisfy herself mentally 

to inflate her egn 

to feel supericr 

to escape from househsld chorcs 
to have status 

has the right tc work 


any cther(please specify) 


How would you like tc be identifica? Tick (M4 your onswer. 


aS a deughter 
aS a wife 


as @ mother 


»y 
n 


a worker 


as 


38. 


40. 


Coa) 


How 2 man ds known a8? Tick ( °°) yeur enswer. 
- a8 © worker 

~ as @ don 

- ¢8 a husband 


~ as a father 


When sheuld a wumen work? Tick Ge) yur onswer, 


- when sigle/unmarricd 
-~ when divorccd 
~ when widowed 


~ work otherwise also 


How should a girl/wnmen beheve in a situaticn ? 


~ confine to feminine behaviour 
- behave in masculine menner 
- behave in msculine or feminine 


wey according to situati’n 


What du you d. during your leisure time? 
Specify yur ectivitics. 


4i. 


42. 


43, 


44, 


( xii ) 


Do you think a girl/woman cen combine home, 
family end work successfully. 


Yes/No 


If no, then give reascns belew. 


PERT-II 


Name &8§ many cecupatiuns as you knew, 


Name a8. many -ccunrti.ns in your strumm o5 yu can. 


From above mentioned occusations n 


ame those which 
are meant for girls. 


45, 


46, 


47. 


46, 


( xiii ) 


Do you knew litereture cn educational end training 
focllities and on infirmaticn cbout various occupations 
in avellable? 


Yes/Ne 
Have you ever read this type ~£ Literaturc? 
Yes/No 


Please name the agencies/institutions publishing this 
kind of informatien literature, 


' 


Whet type of information is given in this literature? 


How meny jebs have yw read about? 
(Name those jobs belw). 


50. 


Di. 


52. 


53. 


54. 


( xiv ) 


Do you feel the need to acquire anda reed cducrticnal 
end occupaticnel litcreture? 


Yes/No 


Do you ever talk cbout the work which yeu will do as 
an adult? 


Yes/No 


If yes, please give seme ictail. 


Whom do you talk to about the cducati mal ond vocetirnel 
matters? Tick be. ) your answer. 


i” 
i 


- Teéachcrs 

- Counsellor 

- Parents 

- Relatives(Please specify) 
- Friends 

~ Non cf these 


- any other (pleasc specify) 


Have you ever visited a job site cr seen cerefully 
a person working? 


( xv ) 


54 (B) I£ yes, plerse write the following ktrilss- 
neme of the wccupetion(s) 
plece(s) of werk 
Nature cf£ work 
Qualifications 
Pay 
Any other Jdctail 
55. What de you luk for in « job? Tick (.) among the 
£vVllowing. 
- High poy 
-— Security in jcb 
=- Accomm ralaticn 
~ Few workiny hours 
- Neat end clean cnvicenment 
- Working with mechinces cnly 
- Working with inlivilucls 
~ Working with men 
- Working with women 
~ Warking with b.th men & women 
-~ Frecdem «ff work 
~ Frequent prm:tions 
- Leave benefits 
- More tuurs 
- Vocrtiuns 


- Sclf£-fulfillment 


56. 


57s 


58. 


59. 


( xvi ) 


- Crestive expressicn 


medical Facilities 


1 


- high stetus anid prestige 


discipline 


- any cther (please specify) 

Do you know how to fill the epplicetin f rms? 
Yos/No 

Du you ever think what is going t+: beter - £ ya? 
Yes/No 

Do you ever think what Ju you remlly went & ke? 
Yes/N«- 


Tf yes, (plerse specify) 


Which cf the following eccupetiongs aw girl culic sg. 
Tick (.") your answers. 


- Printer 

- Dreughtsman 

- Home economics Teacher 
-~ Radio & TV Annuouncer 

- Jeweller 


~ House keeper 


€ xvii ) 


Ge auticicn 
Telephene Ope retorr 
LAE SAL Loe 
Hertaiculturist 
Nursery Teccher 
Mmrchitect 
Insurrnce agent 
Miivtwite 

Ente rise ce de erurat yr 
Police Inspector 
BFoarcst Ofticer 
Refriwe roti: n Mescnenic 
Reece ptircnist 

Sten —ty *ist 
Herbere dA Accu cuntant 
Mining Bn yginmecr 
Bus @ naducter 
ZAir kr: Stess 

Dencer 

Murse 

Ticket Checkcrr 
Firc OFfELcer 
MYictician 


Mo: Je1 


with your interest and co-operation. 


Progranme Evaluaticn P 


“(for Stu 


Appencix-LI 


ur forma 


or Students) ~ 


As all of you know that our programme is complete 


Some aspects cf this 


programme might have abpealed to you and you inust neve 


been benefited by them, while others might not have. ‘We 


would lik. to know your expereiances to improve our proyrwmne 


further. 


1. 


Whether you will stucly 
your present subjects in 
higher education. 


Whether you Know a large 
number of occupations open 
to you. 


Whether you are satisficd 
with the information provided 
tO you. 


Whether you are satisfied 
witn discussions helu with 
you. 


Whether you still need more 
assistance. 


Whether you can now acquire 
information independently. 


Whether doing work is equally 
important fur 3 girl as it 
is for a boy. 


Whether to take up sm, work 
is must fer you. 


Hunce, give your frank views on tho following: 


Yos/No 


Yus/No 


Yes/No 


Yes/No 


Yes/No 
Yos/No 


Yes/No 


Yos/No 


11. 


12. 


14. 


18. 


© 4h 9 


Whether boys girls should choos: 
different types of occupations. 


Whether it is difficult fer 
you to find work, 


Whether you would fcel more 
proud to bs known as o werkar 
than as a wife. 


Whether you feel th’ t yoru 
have bo come o usSuful number 
of the society. 


Whether the women west 
spvak its have been sble to 
Yelale their crucation ti 
their occupations, 


Whether lhe quest speakers 

have been able te combing their 
homa, fomily and carcer 
Successfully. 


Whether you will be able to 
combine home family and 
career in near future. 


Whuther you can frce any 
ywmount of difficulties 
bravely in order to continue 
work, 


Whether such programmes should 
be conducted in all girls 
schuols, 


Give sucgesti-ns to further 
improve this procramne. 


Yus/N% 
Yes/Ns 


Yos/N 3 


Yes/Nu 


Yes/No 


Yos/N 


Yis/N4 


Yes/No 


Yos/ie 


Programme Ev; lintion Perf-rm: 


1d Leer Ti Steed ss RA Er ed Ge baie 


(For Princip7l, Teachers & Counsellors) 


A proyromme to develop carey potential of XT and XII 


class science students was conducted in your school with 
your co-operation. Some aspects of this course miwht have 
appealed to you and others might hot haves We weuld like 
tr benefit from your consilered views on vrrious as".cts 
of the programme. “We, therefore, ruguest you te expr ss 
your frank views on the followings 


1 


Se 


Did the visits of women qucst sm rkets Yus/Ny 
cruate general interest, 


Did the speakers motivate girls fur werk. Yes/No 


Whether th. spraker was successful t. Yus/No 
bring schvol ts contict with work. 


Whethur the speakers could talk about Yas/Na 
all aspects like their ecucation, work, 

Poy, Marriegu, family, s-tisfactirna 

frum work, utility of work to soci:ty eter 


Mention below those ase 2zets which 
w Te net coverul by so.ckers. 


Whether sprakurs have stressed positive  Yos/N» 
volucs. 


Whe ther the speakers could given messaqu Yes/N> 
that carecr and family life couldsbe 
combinud successfully. 


Whether the sncakurs have been able to Yes/No 
demunstrat. the possible bunefits of 
non=tratitianal csrcer choice. 


17. 


18. 


19. 


20. 


21. 


22. 


23. 


24. 


Dr.(Mrs.)Shanti Chandra Shekhar 


Geneticist 
Must, ar Research Labor~ tory 
Pusa, New Delhi. 


Mrs. Rosee Arya 
Enqineor (Electronics) 
BsH.EoLe 

Hauz Khas, New Delhi. 


Mrs. Meenakshi Kalia 
Technical Asstt. (Laboratory) 
CGHS Dispensary 

Lajpat Nagar, New Delhi. 


Dr. (Mrs-«)Madhu Malik 
Inmunologist 
Dr.V-BeLal's Lab. 
36, Vijay Block 
Laxmi Nagar, Dolhi. 


Dr. (Mrs . )s eAeAgnihotri 
Scientist (Physics) 

(Also Convener, Delhi Branch 
Indian Women Scientists 
Association) 

National Physic»xl Laboratory 
New Delhi-12. 


Mrs, Sarl> Passi 
Physiotherapist 

.fdarjeng Hospital 
New Deine 


Mrs, Paromita Mukherjee 
Receptionist 

Claridies Hotel 

New Delhi-11. 


Mrs. Sujata Malik 
Occupational Therapist 
Safdarjung Hospital 
New Delhi. 


Dr.(Mrs.)Geetanjali Ghosh 
Soil Scientist 

National Research Laboratory 
Pusa, New Delhi. 


25. Mrs. Anita Arya 


Computer engineer 
Enginazers India Ltd. 
Bhikaji Kama Place 
New Delhi. 


96.Mrs. U.Saxena 
Technician & 
Tutor Orthoptics 
R.P.Gentre 
Ael ol MoS. 
New Delhi. 


27. Mrs.Sushma Mandhar 
Lecturer & Incharge 
Architecture 
Women's Polytechnic 
Manarani Bagh 
New Dolhi~65. 


28.Mrs.Renu Arora 
Lecturer 
Institute of Home 
Economics 
South Extension 
New Delhi. 


